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ABSTRACT 

^ Discussed is the develDpaent of tha Educational 

Resources Center Model, a ■ainstr^amed sapport services program for 
mildly handicapped (emotionally handicapped, physically handicapped, 
9dQcable mentally retarded, or severely learning disabled) children 
in Jackson County, Oregon, Explained are the model's six components: 
a lainstreaming orientation, individualized instruction, observation 
of each student for behayjLor^ai^ncil^ monitoring, dailt 

prDOfress* records, an^^a" ciqoss categorical appriach. Based on 
staients' academic progress and responses of teachers to 
questionnaires, the model is seen to ba successful, (SBH) 
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- > CEC PRESENTATION 

The goal of this presentation is to discuss the development from , 
Td71 through 1977 of the Educational Resource Centers Model, a mainstreamed 
support services "program for mildly handicapped children. The procedures and 
results of this ESEA, Title Ill/Title IV project will be discussed. 

The Educatio;ial Resource Centers Model vjas developed in Jackson County, 
a rural area in/southwestern. Oregon/ Jackson County is made up of 10 school 
districts -whi^h range in size from 21 to 11,000 students. Ip 1971, the 
county had a typical special education program for Oregon in that it provided 
self-contained classroom service for educable mentally retarded and multi- 
handicapped students,. Othejr^ available support services Included speech 
therapy and Title I reading programs. However, no siTpport services were 
available for students With emoti'orial handicaps,' physical handicaps, or 
learning disabili tfes. ^ _ " . ^ 

Special education staff in Jackstyr County were very concerned about the 
lack of services for so many mildly handicapped children. The majority of 
these children were being inai/lequately served by classroom teachers who felt 
frustrated by their inability to teach these students. In addition, staff 
was extremely concerned about the issue of Tab.eling children. In 1971, 
* Oregon's procedure for serving handicapped chjp^dren included certification 
by the state. This certification effectively Taitreledl tfje cHitd by his/her 

■ ■ ' ^ - ■ v. ■■ K ''-'-P ■ ■ 

handicapping condition, and ^- there were no^formal proced^re^Jvby 

label could be removed from the child's file at Ihe 'stat;e or local level.. 

■ * ' ■ ' ■ • ■ ' ■■■ f \ 

There were also some children who had been mislabele<i,ln*an, effort to 

assist them irt getting any support sermt at all. T|SeS6"very practical 

concerns, plus our awareness of civil rights actions aroun^ the issue of 
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free appropriate services^ for handicapped children and pending state leg\s- / 

lation led to the\development of a Title VI program. Diagnostic Resource Centers. 

This program. Which was conducted during the 1971-72 school year on a / 

pilot b^sis, began to meet some of Jackson County's service needs^js it was 

cross-categorical in nature. That is-, it served children who were eligible 

for service in Oregon as emotionally handicapped, physically/handicapped, 

educable mentally retarded, .^r as having extreme learning^ problems. 

By our definition of mainstreaming, this program was an integrated program 

in that the children were in a special education siting and attended some , - 

regular Classes with permission from the classr^m teacher. At the end of . 

■ ' " ' ^ 

our first year of operation in an integrated cross-categorical model, we were 

not satisfied with -our project. Our stydents were spending approximately one- 
third of their .time in" regular class/act,ivities and, wh^ile this was an improvement 
for some students,. others had forpierly spent a full day in regular class ^ 
placement .and therefore were npW more segregated. In 'addition, while students 
did make good academic progress in the Diagnostic Resource Center, our 
subjective impression was that there had been no attitude change^on the part 
.of classroom teaching staff or the students. Everyone, was well aware that 
the students involved belonged to the special education program, not ttie 
classes they visited for physical education, music or art. 

Based on the results of our pilot year, a new project was written for ' 
ESEA, Title Ill/Title IV funds for. innovative ahd exemplary programs. With 

« 

tiie assistance of this funding over the last f9ur years, Jackson County • . 
has- developed its current educational Resource Caters Model . The current 

program is based on two developmental years, a year of validation in which 
4 . 
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the project was run in two otiier districts in Oregon, and our current 
dissemination year -in which, t^ project results are being made available 
to other districts in the Northwest. 

The Educationar Resource Centers Model is comprised of six components 

■ ■ ' ■ ■ ' - ' " ' • ■ ■ ' , 

which we^ feel have been critical to its success. The first of 'these is our. 

mainstreaming orientation which Herb discussed. . For the purposes of our 

project, mainstreaming is defined as the placement of a handicapped pupil 

in a regular plass as theic homeroom, with the provisioji of appropriate 

educational support for both the pupil and his/her teacher, under this 

approach, ,all mildly handicapped children in Jackson County are^J^ced in 

regular class homerooms at the appropriate grade level.. As is demonstrated 

in this definitions our view of mainstreaming does not include the dumping 

of hal'idi capped students in regular classrooms or elimination of support ^ 

services. Our goal is to place the child in the least restrictive school 

environment in which he/she. can meet with success. We feel that this requires 

a flexible 'continuum of services. 

/^second critical component of the Educatitjnal Re'source Centers projeqt 

is individualized instruction. The concept of individualized instruction 

recognizes (^dren's differences and takes into account that learning is 

incremental 6nd that different children learrf at different rates. For our 

project, individualized instruction also implies the development of u 

prescriptive programs,. which are developed on completion of diagnostjc^esting 

After this testing, individually developed prescriptive programs are written 

which Include the pro9edural and sequential components of instruction. These 

prescriptive programs are based on individually determined objectives such as 
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IL ' MATH: Completes addition and subrtra6tion sequences (with regrouping) 
'* by June, 1977% " . ^ „ 

' • . ' . . ' « ■ • ' " * 

A, Adds 2-placi&;aijdUion problems \yith carrying with 90%' accuracy ' 

' • ■ ... ■■ _ ■■ ■« #* / 

on the R.R.C. Math Inventory. by November 30, "T 976. 

• ,^ ■ ' ■ • ■■ \ ■ ■ • ■■■ . ' . '/ 

B;v Writes answers to simple l-digit addition problems at a frequency / 
* * .of 40 digits per minute with 2 ^r less errors by November 30, , 1976. 
these objectives we geherally written by ERC ^taff based on skill deficits 
identified 'by classroom teachers-. The ^specificity of the classroom teachers* 
requests varies depending on-their skill -in writing objectives. 

Another critical component of the ERC is that observation of each thi-ld 
be conducted for the piirpose of a»behavior analysis- This assists us in 
specifying performance indic^rs for both soctftl and Academic behaviors. 
It includes the identification of antecedents and consequences for behaVij^rs 
which the referring teacher wishes^ to have decelerated or accelerated. 

Once t)bjectives are set for students an^/t^^^^i^iptive prog^^gms implemented, 
daily monitoring occurs to assist the staff in making effective and efficient 
decisions for students. Progress is recorded daily on each program in 
reference to criteria fqr advancement or alteration of the program. 

Lastly, the Educational Resource Centers, Model is croas-caitegorical • 

All students within our service area who are eligible for assistance under 

- ■ ' ■...'■./ • 

Oregon definitign of eddcable mentally retarded, emotionally handicapped, 
physically handicapped or extreme learning problems, are served through the 
Educational Resource Centers ttode 11 All -students are mainstreamed, but a 
flexible continuum of services is maintained by individual determination of' 

each studenjt's program, schedule and length of E'RC service daily. < 

■ . "... -1 . / ■ .. ... \ 
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During our developineatal and validation yeirsj^ 1972-75, five 
Educational Resource Centers werS^plemented within the state of Oregon. 
Each of these Cepters was located in a classVoom in an elementary school 
and was staffed with a trained and certified spejpiaUeduc^tion teacher and 
a teateher aide. During this period, a number of: process aii^J product 
objectives were developed and monitored regularly under an evaluati on > contract 
with the ^Northwest Regional Education Lat)oratory, Audit and Evaluatipn Sectift©, 
rtland, Oregon. Project goals -for these years were as^ follows: 

1. i00%»of seCved- students will spend. 25% of their time in regular ' 
class activities. : 

2. 50% of served students will spend 75% of their. time in regular 
class activities. 

3. 75% of seWed students will acquire requested academic and social 
skills. * . 

Over the three years of development and validation, the objectives 
we^e met as follows:- " ^ ' • ' 

Objective #1 was passed. 
Objective #2 was passed. 
And regarding these, I might adcJ that the success of regular class^time. was 
determined by the classroom teacher, who had the aption of increasing or 
decreasing the student's Resource Center time whenever they felt it. 
necessary. . ^ " / 

Objective W was failed as we have aygGSged 70% rather than^5% 
success with the individual objectives wi^|'teft^;j^r stu T^hfese objjpctives 




are written a.nd renegotiated witf> cTassri)6mN^«fehers 'on a quarterly basis 
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and range from three to fifteen, objectives per student. To pass an 
objective, the student must hjve passed both posttests administered by 
the Resource Centers teacher. 

Looking back at our project results over the developmental and validation., 
years, the project staff feel that the mainstreamed approach has been 
successful. • After enrollment, time spent in regular class settings, by ' ^ 
our handicapped students was at the option t)f classroom teachers. We feel 
that the high degree of jDarticipation by classroom teachers has made our 
measure of time spent in classroom settings an appropriate one. Within "^e 
Resource Centers Model, classroom tseachers ma Ke referrals to the Center, ' 
cooperatively select the student's goals and objectives with the ERC staff,, 
schedule tjie student's time in the Resource Center and have the option* of 
reviewing students' progress on a' weekly and quarterly basis- v 

Based on- posttest results from individually selected objectives, students 
have made good academic progress in the ' Resource Cent#- As the, majority . 
of the objectives co^6per3tiyel| determined by classroom teachers^ and £RC 
staff were criterior|^ referencea and^W I have very Uttle 



stan<!^rdized test data toVeport. H(Me,ver, on our double pre/ double 
^posttest model; students passed an average of 70% of their objectives each 
quarter. v " 

Perhaps ^one of the most critical 'issues regarding «iain|tp^a{ning is how 
classroom teachers feel about it. Based on questionni^es,yWj^^ 
classroom teachers in Jackson County at our validation they did prefer 

■ .r ... . f 

the Educationail Resource Centers^Model over self-Gontj>ned service. Results 

' ■ < 

of the Spring, 1976, teacher attitude questionnaire as as follows: 
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of iteacheies resp^ding^felt that children currently servfed 
by the Educational Resource ^Centers are best ' served by a comblnatwouDj 



the ERC ^nd classroom instruction. • 

...85^ of responding teachers .disagreed that children se/ved by the 
ERC can best be served by classroom instruction alone and 68>/disagreed 
that these children could best be served by Resource Renters alone, which' 
would be the equivalent of a ^el ^-contained class- 

...79% of the teachers felt that social contact^th the regular students 
was beneficialNfar our exceptional students and 72% felt that the contact 
with the exceptional ^tudent was: J)eneficial for^the regular class sthdent. 

jr.S7\*f the teachers disagreed with the statemeiYt that havtng^' 
exceptional children in the regular classroom had the detrimental^ effect 
on the academic progress of regular students with another^ 17% being' neutral 
on this question. 

Based on these questionnaire results and additional comments by teacher's, \ 
we feel tM classroom teachers in Jackson County are pl£a€ed with tfeis ^ 
mairtstrfeaming approach to education of^mildTy handicapped children. * 
^, " ftjrther significant issue is how exceptional antl regular classrbom 
children feel ^bout mainstreamed programs.. Unfortunately we have collected 

' ' ■ ^ , . 3 • - \ ■ • ' ■ • . ■* 

no objectiye data on this issue^^^x^fte .do have several anecdotal reports r 
such, as r|;^]B one regarding a former ituder^ of ours. Cliff, who when asked 
• hi'S school history by a new volunteer, replied' that last year he had .been > . 
Retarded, but this year he was a 4th grader. We feel that this attitude, 
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which implTes that yoiKtan't be a regular student and a haridicapp^'c^^tMpent 
at l^e saime time, is prevalent among our ?tudents, ■ ly!"' * 

During the current year, the first of two planned yea rs-'i^'^ is sen|^^ 
approximately 20 Educational Resource Centers have b^h- 





st;iaf*fe In 10 school districts, Our project has prcwWif^f^^^^^^ arrnKfollow-up, 
training to adopters, internship^ where teacher tratft^^^ spend three days 
in training at our original sites, a^d an Adopt^^j^i^ Mainstrgaming: ^ 
The Educational ^Resource Centers Model , which is- available through our' office 



for a small fee. « * ^ * ' . 

A ■ ■ ^ ■ ' ■ ■ ' 

In xonclusjon, during the t)ast six years, I feel that Jackson County 
has developed an effective cross-Gategoirical mainstreamed approach to the' * . 
education of mildly handicappffd children.. At»this point, there are approxi- 
mately 30 Cen tiers following our model operating in the state of Oregon, ' ' 

includjing Centers at the elementary, junior high and secondary level. Singe ^ 
the' concl^sion^f our developmental project, we have added a series of products, 
most of which^'.are discUs^d in our Adopter's Guide, including an "Objectives 
Bank" to assist 1:6achers in determining goals for student^. We hope to dp 
further work. in developing and implementing* a student attitude measure and. 
developing a data bank to assist our staff Hrf'predicting/taVget dates^ for 
meel/fnj objectives.' "Wiis will include gathering informAtipn oTi tKe-number 
n'ons necessary tO' reach criterion on most commonly ^sed pbjec^tives. 
Though we have*' developed what we feel to be a successfV mainstreamed 
model for serv>ng rjjildfy handica^ed/child^n in Jackson j^ount/, w'e are 
accutely aware that^e stjTl have a long way to go.'* At this t.ime, approxi- 
mately 6%, of the school po^lation in Jackson Cqjinty 1s receiving some special, 



7 . 



of se^i 
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support services. *=Based on national and state incidence figures, we believe 
there, are many more chtMren in Jax^bn County schools«who are not yet 
receiving these services: Thfi^Jrwfe^^ Educational Resource Centers^, 

program is dependent on localmgs^fara resources. Therefore, we 

feel it will be a significaht/per-UKi (i-f time before all children are, receiving 
appropriate support services thirough their local education agency. In looking 
at these yet unserved children, the majority of them appear to^ be functioning 
marginally fn regular;(;lass settings. Therefore, we have fe lit a ne^d to\ 
(I^velop strategies ^0 train .classroom teachers to assist tJjjem iri meetii^g the 
needs of these handicapped children. This trannfng, which has bepn requested^ 
over a period o? timd^by btoth our special support staff and regular classroom" - 
teachinig staff, comprises the second important element of our two-stage 
service model. The first stage, direct support to students and teachers, has 
been pircgfi^l^d by the Educatignal. Resource Centers. The second stage, training 
for classroom teachers, comprises the last section of this presentation* 
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